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LETTER FROM THE 
EXECUTIVE 
DIRECTOR

When I set up the Petey Greene Pro-
gram in 2008, I knew there was a 
need for academic resources in our 
country’s prisons and jails.  I knew 
that there were students in prison 
who could benefit greatly from the 
support of  a tutor in achieving their 
academic goals and from having 
human contact with university stu-
dents.  But I never dreamed of  the 
extent to which the program would 
also have an impact on the tutors 
themselves.
     Volunteers were coming out 
of  facilities saying, “I discovered a 
world I never knew existed.” They 
saw poverty and the results of  ed-
ucational inequality, and observed 
how these issues contribute to injus-
tices in the criminal justice system.  
Even if  a volunteer had heard about 
these problems, they would take on 

a new light after the volunteer had 
been inside the facility. Volunteers 
learned that service is a powerful re-
ciprocal process through which one 
can impact another’s life, and be 
impacted in return.  And many felt 
motivated to pursue lives of  related 
service, like becoming lawyers, ad-
vocates, and teachers.
     Today, we’re working hard to 
make sure that the tutoring experi-
ence continues to change the lives of  
our volunteers.  Our tutor training 
curriculum begins discussions about 
inequity and humility, conversations 
that continue throughout the semes-
ter with volunteer debriefs and fol-
low-up trainings.  It’s our hope that 
this kind of  self-reflection helps our 
volunteers to become better tutors 
and more engaged citizens of  this 
country.

     I’m extremely humbled by how 
the program has developed, and 
very grateful. I can’t imagine any-
one at my age having a more pro-
found experience.  I get such a feel-
ing of  happiness seeing the people 
touched by the program, and who 
are changing and developing it. I’m 
grateful for each and every volun-
teer. 
     To our volunteers who will be 
graduating from college this year, I 
wish you all the best of  luck. Thank 
you for making the Petey Greene 
Program part of  your life’s journey.
 

  All the best,
             

  
  
  
  Jim Farrin 

Volunteers from the 
Petey Greene Program 
at NYU arrive at Rikers 
Island for their weekly 
Saturday tutoring 
sessions.



During the spring semester, the Petey Greene Program in 
Connecticut successfully coordinated 14 volunteers from 
the University of  Connecticut and seven volunteers from 
Eastern Connecticut State University. These volunteers 
tutored in the Brooklyn Correctional Facility where they 
worked with students studying for their GEDs. The feed-
back from all our participants was extremely positive and 
we are now looking for tutoring opportunities at other cor-
rectional facilities to accommodate increased interest in the 
program.  We are also proud to be named the 2015 Program 
of  the Year (out of  almost 50 other community outreach pro-
grams) at the University of  Connecticut. Based on this success 
we are looking to expand to other colleges and universities in 
Connecticut.

The first group of  Petey Greene volunteers from Philadelphia 
began tutoring this March. Hailing from three different schools 

in the city — Peirce College, Temple University, and the 
University of  Pennsylvania — as well as the Philadelphia 
community, these tutors supported academic programs in 

two correctional facilities. At the Philadelphia Prison System, 
a group of  county jails on State Road, volunteers primarily 
tutored students in the Pre-GED Literacy Program, 
occasionally working with students in the GED-level PLATO 

Program, as well as the Reentry Resource Center. Tutors 
also volunteered weekly at VisionQuest Lee Prep, a juvenile 

detention facility in the city, where students are working to 
complete high school credits or attain a GED. We’re looking 

forward to continuing tutoring over the summer at these 
facilities, with new volunteers from Haverford College 

joining the group.

Our volunteers continue to work with the New Jersey 
Department of  Corrections to provide support to students 

across the state. This past semester, over 100 volunteers 
from our programs at Princeton, Rider, Rowan, and Seton 

Hall and our strategic ally, The College of  New Jersey, worked 
as tutors in five prisons. These volunteers, who facilitated over 

500 tutoring sessions, worked with students in a wide variety of  
academic programs, including adult basic education, high school 

equivalency, and college courses. We’re looking forward to seeing 
our existing programs grow and flourish in the Garden State, where 
it all began!

This spring, Howard University’s inaugural Petey Greene 
Program got underway, with 13 volunteers supporting 
students in the Jennifer Road Detention Center.  The tutors 
added an important resource to the jail’s GED program.  

Three times a week, Howard tutors carpooled to Jennifer 
Road, where they worked with young men on science, critical 
reading, writing, social studies, and math.  In post-semester 

feedback, volunteers noted that they felt great satisfaction 
from seeing their students excel during a session, wanting to 

delve into further investigation of  the topic they were studying.  
The Howard Program will continue through the summer and 
into the fall semester, when we’ll also be expanding to tutor at 
the Maryland Correctional Institution for Women.

At the Metropolitan Detention Center and the Metropolitan 
Correctional Center, two Federal Bureau of  Prisons adult fa-
cilities, fifteen volunteers from Columbia School of  Social 
Work and from the wider NYC community worked with 
men and women in GED, pre-GED and ESL classes as well 
as with pre-trial students who were independently studying for 
their GEDs. This semester, we also started new collaborations 
with the Rikers Education Project at the Center for Justice at Co-
lumbia University and with the newly formed student group, Petey 
Greene at NYU. Forty volunteers worked with 16- and 17-year-old 
students at East River Academy, the high school on Rikers Island. 

Our volunteers in Boston support the Boston University Prison 
Education Program, a college program that is offered in two 
Massachusetts prisons. In the inaugural semester of  this 
partnership, Petey Greene recruited volunteers from BU 
and the Harvard Graduate School of  Education and trained 
them to provide academic support services to the students 
enrolled in the college program. Six volunteers served as 
TAs for specific courses, while six other volunteers tutored 
in weekly study halls, and one volunteer tutored in a college 
preparation course designed to help students transition into 
the college program.  These tutoring services received high 
praise from the students and the facilities and we intend to 
continue and expand this partnership in the fall. (For more 
information on our partnership with BU, check out our 
volunteer spotlight on p. 7.)
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WHAT’S HAPPENING          with PETEY GREENE?



What made you decide 
to volunteer with the
Petey Greene Program?
I had never had any experience work-
ing in or being in a prison. Period. 
My intersection with it was through 
this educational lens.  I had never 
thought about education in prison at 
all and I was just thinking that there 
could be some skill set that I have 
worked on in the past in terms of  
leading students and leading adults 
that could be transferable to a prison 
education program.
     Also, for me, it really came from a 
place of  curiosity.  I felt very ignorant 
having worked in education for my 
whole professional career and a) nev-
er had a conversation about prison 
education and b) never been pushed 
to think about it, so I never did. I’ve 
had a lot of  experience in education 
and this is a conversation that I’ve 
never had with any of  my peers in 
the last six years.  It felt important 
and I wanted to learn more.

What were your 
perceptions of the 
criminal justice system 
before this experience?
I did have a family member who had 
gone to prison and is now done serv-
ing his sentence. I think that when I 

VOLUNTEER SPOTLIGHT:

FINDING 
THEIR VOICES“

Natasha Ortega Shepperson 
is a master’s student in the 
School Leadership Program 
at the Harvard Graduate 
School of Education.  Before 
coming to Harvard, she 
taught for five years as a first 
and second grade teacher in 
Chicago.  Through the Petey 
Greene Program’s partnership 
with the Boston University 
Prison Education Program, 
Natasha volunteered as a 
TA for a college course on 
the Supreme Court that was 
taught at MCI Framingham 
during the spring of 2015. 
Next year, she will be working 
in a principal residency 
program at a school in 
Chicago.

     I’m taking  
away a deep 
commitment 
to education 
for all, 
including 
those who 
are literally 
out of sight 
all the time.”  



What are you taking 
away from this 
experience?  What do 
you want to do with what 
you’ve learned?
From a big picture lens, I’m taking 
away a deep commitment to edu-
cation for all, including those who 
are literally out of  sight all the time.  
That’s something I had never previ-
ously considered. For my particular 
next steps as a principal, I’m taking 
away a few smaller technical pieces, 
in terms of  how I can set up systems 
and structures at my school to sup-
port our families that have a parent 
or family member who is incarcer-
ated. Even something like sending 
report cards to incarcerated parents 
could be a really powerful and ex-
citing opportunity for them to share 
in their children’s lives, to be part of  
a conversation even when they are 
not present. That’s something that I 
am committed to doing.  If  a family 
shares that they have a parent who is 
incarcerated, then I’ll inquire if  I can 
send a report card to them, see if  it’s 
possible to set up a conversation with 
them, and even if  they could be on 
speakerphone for our parent-teach-
er conferences. I’d also like to create 
support groups for those who have 
a parent who is “away,” whether 
“away” means military deployment, 
incarceration, a death in the family, 
etc.
     I’m also thinking that we just need 
more people working in prisons.  I’m 
very personally motivated to find a 
way to be a part of  an Inside-Out 
program or summer tutoring options 
in Chicago.  A resounding theme that 
I heard from people at the prison was 
that outsiders’ presence means so 
much to them and if  that’s all I can 
do right now, I’m more than willing to 
do that.  I’m committed to being pres-
ent for them and that means finding a 
way inside prisons.   

heard about the program, it made me 
think about that person and how he 
had continued to struggle on the out-
side. I wonder whether, if  there had 
been stronger supports and opportu-
nities for him, if  he would have had a 
more successful transition into main-
stream society. 
     I also had a lot of  assumptions 
that were very influenced by media 
and the dominant narrative that we 
should be fearful of  people who are 
incarcerated. I saw Petey Greene as 
one opportunity to create a restor-
ative approach in a place that might 
not always encourage that.  It really 
wasn’t until this school year that I 
even learned about the school-to-pris-
on pipeline, that’s how sheltered my 
conversations about education had 
been.  I was struck by the similarities 
between our schools and prisons and 
the statistics that back up where our 
Black and Latino students end up go-
ing.  Hearing about the Petey Greene 
Program gave me an opportunity to 
proactively try to work against that.

What was your role in the 
classroom?
The professor teaching the course 
very much took me under his wing in 
terms of  navigating the system and 
having conversations about: “what do 
we believe about education in gener-
al? What do we want this class to be? 
What do we want the women to get 
out of  it?”
     I was coming more from the peda-
gogical angle with my experience and 
background and he was coming more 
from the experiential lens of  ‘these 
are some of  the challenges of  working 
with women in prisons that I’ve seen 
before’ and, so we were thinking about 
how to blend those two to create the 
optimal learning environment. We in-
corporated more collaborative learn-
ing and group work into the class and 
for their final project, the students did 
a class presentation on their beliefs 
about the Supreme Court being an 

agent of  social change in our society.  
Many of  these students had been too 
petrified at the beginning of  the year 
to even talk when they were asked a 
question.  But by the end of  the se-
mester, they were giving a 20-minute 
presentation with four of  their peers 
around them.  So, that was part of  my 
role: social and emotional support for 
the women, so they could get to that 
point.

What has surprised you 
the most about working 
in a prison?
I’ve been surprised by their willing-
ness to welcome me into their com-
munity as a complete outsider.  I have 
just been met with so much grace from 
them and so much kindness and hos-
pitality. It has astounded me and it’s 
made me truly believe that the desire 
to connect with other people is part 
of  our humanity and a human con-
dition that we all desperately need.  I 
really don’t think it was anything that 
I deserved or earned from these wom-
en.  They really allowed me to be part 
of  their community and shared parts 
of  their life with me, knowing that 
at the end of  the three-hour class.  I 
would walk out of  that facility and 
that was not an option for them. And 
they never held that against me.  It’s 
been very humbling and it was prob-
ably the most unexpected part of  this 
experience for me.

What sort of 
conversations have you 
been having with 
non-volunteers about 
your work as a TA?
Sometimes, when people hear about 
what I’m doing, they’ll say, “that’s 
so good and noble of  you.” That’s a 
hard conversation to have because I 
would like to be having the conversa-
tion more around “how could I be a 
part of  that” instead of  “that’s some-
one else’s work,” because it is a reflec-

tion of  all of  us.  And so that’s where I 
try to take the conversation to: “How 
is this situation indicative of  where 
we are as a country and what is our 
collective role in that?” I think that’s 
hard because I spent the semester try-
ing to figure out what that is myself, 
and I’m not sure if  I’m there yet.  I do 
think we all have a role in it though 
and so that becomes the conversation: 
what role are you going to choose to 
have? 

Have you had any 
realizations through this 
work that have been 
hard to explain to people 
who don’t have a similar 
context?
One of  things I noticed within the 
women’s prison during the first few 
weeks was how unaccustomed I was 
to doors closing on me all the time.  I 
would go to open a door and it would 
be locked.  I just did this out of  sec-
ond nature – I don’t live in a world in 
which doors are locked on me. I can 
open any door that I want whenever I 
want to.  Something so small as that is 
just a constant reminder of  the envi-
ronment that these women are living 
in. And I wonder, what would that do 
to you? Day after day, year after year 
of  not being able to open a door? Ev-
ery door is locked. Every door, unless 
someone is letting you walk through 
it. I feel it’s very symbolic of  how my 
life is vastly different from the stu-
dents lived reality.

What were some of the 
moments when you felt 
like you were having a 
positive impact through 
your role as a TA?
One moment was the first time that 
the women disagreed with each oth-
er. We had noticed that a lot of  the 
women were constantly looking for 
the right answer and it was the first 
time in which there were two different 

answers. We had talked a lot about 
how there’s not necessarily a right 
answer. There’s evidence to support 
your ideas. This was the first time that 
two women took that evidence, took a 
stance of  their own and actually dis-
agreed with each other.  It was really 
empowering for them and for all of  
us.
One woman, initially, never raised 
her hand in class. We always had to 
call on her and the first words out of  
her mouth were always either ‘I can’t 
remember’ or ‘I don’t know.’  By the 

end of  the semester she got up with 
her peers and was a part of  that pre-
sentation group and was able to get 
through her sentences without stut-
tering, without saying I don’t know 
and really feeling confident about 
what she was saying in a way that we 
hadn’t seen before. 
     There was also another moment. 
The whole semester I had been con-
stantly saying to the women, ‘speak 
up, speak up, speak up,’ because we 
couldn’t hear their voices because 
they were talking so low or mumbling 
their words when answering.  There 
was one moment when one student 
couldn’t hear what another one said 
and she said ‘I need you to speak up.’  
And then, it wasn’t us doing it any-
more; they’re taking ownership of  
this and they are feeling empowered 
to advocate for their own learning 
and model for each other what they 

want to see and hear.  All of  it has 
been tremendously exciting, the dif-
ferent ways in which the women have 
been finding their voices.  

What was the last day of 
class like?
The women were leaving and I shared 
my final reflections about what I’d 
seen them learn.  I talked about voice 
and agency and building a commu-
nity together and my hope that they 
continue to do that. And I thanked 

them for letting 
me be a part of  
the experience. 
     I was having a 
hard time saying 
goodbye, feeling 
that I didn’t know 
what was next for 
them. None of  
the perfunctory 
end of  the year 
c o nve r s a t i o n s 
seemed appropri-
ate. It wasn’t like 
I could say “have 

a good summer,” or “what are you 
doing next?” It was different. 
     Then one of  the women came up 
to me, and hugged me and held me 
there for a few moments. I felt like she 
was saying ‘you can go, you can go, 
and we’ll be okay.” I think it was pow-
erful because that’s what I needed. 
It was a moment of  closure that felt 
powerful and I cried for hours after I 
left because she knew what I needed 
even when I didn’t know what I need-
ed. How did she know? 
     I feel like these are some of  the 
smartest women that I’ve ever met 
and they are so much more aware 
of  things that I am.  And that was a 
moment she just knew exactly what I 
needed. I needed a hug and then she 
just held me with her glance to say 
you can go, it’s okay. So I could end 
by feeling things will be okay - or real-
ly, I’ll be okay. 

What would that do 
to you?  Day after 
day, year after year 
of not being able to 
open a door? 



During tutor trainings, our 
staff facilitate conversations 
about the ethics of volunteer 
work, the challenges of 
volunteering in a correctional 
facility, and individual 
privilege – especially 
in relation to access to 
education – and situate 
our tutors’ work within the 
context of broader criminal 
justice and public education 
issues in the United States.  

Here, Princeton 
volunteers participate 

in a ‘privilege walk,’ an 
activity that encourages 
participants to reflect on 
the educational advantages 

they’ve been afforded.



ELEANOR ROBERTS // REGIONAL FIELD MANAGER - BOSTON
Before starting university, Eleanor spent a year working on small-scale development projects in 

Peru as part of  the Princeton Bridge Year Program.  While there she became coordinator of  a 
women’s craft group and an English teacher, and started thinking about pedagogy and group 
coordination. She spent her four years at Princeton coordinating ESL classes for recent immigrants 
at a community center in Trenton.  Her experiences expanding the volunteer participation and 

student-body of  this tutoring program motivated her to pursue a position increasing tutoring 
opportunities in prisons. She looks forward fostering understanding between her volunteers and 

their students, while continuing to learn through her work.

ALEJANDRO VAN ZANDT ESCOBAR // REGIONAL FIELD MANAGER - NYC
Alejandro graduated from Princeton University in 2014 with a degree in Computer Science and 

a certificate in Latin American Studies. He spent his years there engaged in a variety of  civic 
service projects, including tutoring students in prison with the Petey Greene Program, teaching 
ESL to recent immigrants in Trenton, and leading and coordinating alternative Spring Break 
“Breakout” trips. He is an active musician and radio DJ and is particularly interested in exploring 

the role that music and arts can play in education and empowerment in the context of  prisons.

TARA RONDA // VOLUNTEER COORDINATOR - NEW JERSEY
Tara has been working in volunteer services and civic engagement for 15 years and in addition 

to her work with Petey Greene, serves as an adjunct instructor of  writing and research. She was 
the Service-Learning Coordinator/Director at Stockton University for more than 10 years. In 
addition to working for social justice, she runs an editing and proofreading business and spends a 
lot of  time volunteering, both as a Petey Greene tutor with Princeton University’s Prison Teaching 

Initiative and as a victim advocate with Center for Family Services in southern New Jersey. She 
will start her PhD in Education and Social Justice in the fall. 

ROSEMARY PARISH // DEVELOPMENT MANAGER
Rosemary Parish is a graduate of  the University of  Pennsylvania. She worked as the Director of  

Physician Continuing Education Programming, in the Department of  Television, at the University 
of  Texas Health Science Center in Houston. Rosemary served both on the Board of  the Waldorf  
School of  Princeton for five years, and also held a position as the school’s Development Director. 
She served as the manager of  the Child Enrichment Program for the Jointure of  Somerset 

County. In 2012, Rosemary founded the Princeton Chapter of  the Campaign to End the New 
Jim Crow. She currently serves as the Chair of  the organization.

INTRODUCING...

OUR NEW STAFF!

www.peteygreene.org


